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ambalare

chamba

ganyu

madrasah

dmba

GLOSSARY

A name to mockchildren who have not been initiated, despite being old
enough to have undergone initiation.

Marijuana

Day laborer. Shortterm labor relationships are common in Malafor a
range of tasks including piecework, weeding, and daily crop maintenance.
Madrasah(or madrassgsare Islamic schools thaisuallyteach a religious
curriculum rather thanthe Ministry of Educationcurriculum or combine
elements of the ga@rnment prescribed curriculum but add some elements of
religious teaching.

The place where the initiation ceremonies occur.
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EXECUTIVE SUMMARY

The Safe Schools Progré®afe Schools a fiveyear project under theS Agency for
International DeslopmentBureauor Economic Growth, Agriculturand TradeOffice of
Women inDevelopmeniThe objective oBafe Schools to create safe environments for both
girls and boys that promote gerelguitable relationships and reduce sabktaiked gender

based violence (SRGBV) by working in partnership with children, youth, parents, teachers,

schoolsandcommunities

This report summarizes the results optréicipatory learning and action (PteSearch
activityconducted i©ctober and Novemb@0® to help raise awareness, involvement, and
accountability at national, institutional, community and individuabi&SRISBVin the

Machinga District in the Southern Region of Maldlagether, 952 pupils participated in the
PLA workshops. The focgsoup discussions included more @00 participants

addition, 370 key informants including traditional leaders, initiation codnsaiobsrs of

school management commitard parent teacher associatibrad teachers, government
PrimaryEducdion Advisers, religious leaders, members of the school disciplinary committees

(where these exisjeahd club patrofsvere interviewed

Key Findings:

A Based on the most common responses from poguies)ts and school committee members,
the concept of@nderbased violence is not clearly understdady of thosén the study
emphasized general ill treatrigpltysical abuspunishmenor denial of righfs without
any specific mention of gender dynanitsle eachersand head teachers in particiiad
a clearer understanding of the conceptrafegeand genddrased violence, many
concentrated on physical or sexual violentteut recognizing thdifferent forms of

psychological violence such as emotional or verbal abuse.

1 Schoolrelated genddrased violence results in sexual, physical or psychological dsrartd oys. It includes

any form of violence or abuse that is based on gendered stereotypes or that targets students on the basis of their sex.
It includes, but is not limited to: rape, unwanted sexual touching, unwanted sexual comments, cimpenat, puni

bullying and verbal harassment. Violence can take place in the school, on the school grounds, going to and from
school or in school dormitories and may be perpetrated by teachers, students, or community members. Both girls

and boys can be victimswell as perpetrators.

2 An initiation counselor oversees the ceremony that boys and girls undergo at the onset of puberty, just before
marriage. The initiation often consists of explicit instructions on the sexual aspect of marriage.

3 A club patron ishe adult who is responsible for overseeing clubs that are set up at schools
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A Focus group discussions raed thaboys and girls are victims as well as perpetrators of
gendetbased violencencidents o¥iolenceoccur in the classroom, on school grounds, and
on the way to and from schoolh€Tmain perpetrators of gentiased violence at school
are boysrad teachers, with certain groups of community members responsible for abuses
that occur while pupils travel to and from school.

A When asked to discuss the effe@RGBV on victim$oys and girls indicatthat pupils
drop out of school from fear ptinshmenthat can be categorized as SRGBY, in the
case of girlgxperiencéurther consequencksr ef usi ng t eadnsemesd® pr op
casesttemptedrap&Ec hoi ng pupil sd perspectives, the
absenteeism andoghping out were common outcomes of gebdsed violence in schools.

A Pupilsidentifiedthe most common form of abuseschoolsscorporal punishmenthis
includes caning, whipping, painful touchimgassigning harsh physical labmréxample
diggng a hole for a latrine or uprooting a tree stump).

A Perceptions of safe and unsafe schwsis identified through school maps drawn by
parents, teacheasd pupilsin more than half of the schools, girls identified toilets,
borehols, classrooms and fiball groundas areas where they felt unsafe. Sintilayty
identified toilets, boreholes and the main roads as unsafefdadedh boys and girlse
reasons for identifying places as umaafged fronhealth and hygiene and personal safety
(espeially the danger of dilapidated structures and flooding rivers) to issues directly related
to SRGBV and abusive behavior experienced at home and school.

A The most common pathway for reporting abuse at the classroom level is for the victim or
observer to @ort to a school monitor (usually a fellow student who has been elected by
classmates) take the mattatirectly to a teachekt the community leveBRGBYV is taken
up by the victim or the parents, who approacBdheolManagemer@ommittee oParent
TeacheAssociationpr take the mattatirectly to thdraditional leader eillage headman
Each school and community has its own criteria for deciding when a matter is to be handled
by specific authoritid$.should benotedthat all schools and coranities in this study
agreed that a substantial numb&REBYV caseserenot reported

A There arseverahctions taken against perpetratdSRGBV When the offense is grave,
such as having a sexual relationship with a pujpitintery Education Adsar is asked to

transfer the teacher to another school. Howewvielence from the study indicates that

4 A Primary Education Advisor serves as a liaison between individual schools and the local District Office of the
Ministry of Education.
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transferring teachedses not solve the problem because the teaftezrsontinue their
behavior at the new school.

A Pupils, teachers and parentsditidrent views othe effectiveness of the response to
SRGBYV. In most casgaipilsstatedhat reporting systemeereineffective and the actions
taken by authoritiegereunsatisfactory. In congta almost all teachers said that reporting
systems wedfective and thatenalties foabuse were approprigd®me communities felt
well represented I8zhoolManagemer@ommittees oParentTeacheAssociatiog and
when these groups are strong and aatieeuntabilityneasureserequite effective.

Others howeverfelt thatreporting systems and punitive measures were not effadtive
statedhat theywerenot fully involved as parenpgspecially when ti&ehool Management

Committee ParentTeacheAssociatiorandvillage headmamerenot strongeackrs

Conclusion

Although this study reveals a lack of knowledge about-sslhted genddrased violence in
communities in the Machinga District of Malalaf theschoolsn the studyave eme kind
of reporting structure in place in the eventwindeénce against children occursrdased
sensi ti zat i orightsadaolpupilstteachérs andparents i additmatatmoging
possible sanctions that can be imposed on perpesatqrassiblentry point for reducing
SRGBYV in schools atiithe communities around the schdoisoducingguidance and
counseling services at the school level for both perpetrators and victiralsohiglpt to

reducehe incidence afbuse in schools.

Properly ddressingRGBVrequirsinterventions thaatc k | e b ot h tAhtlke OoOpush f
abusive nature of schools éimelexploitative, gendered attitudes of teatlers d t he opul |
factorso6 of home |life by soliciting support

community.
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CHAPTER ONE : INTRODUCT ION
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INTRODUCTION

TheSafe Schools Rimm(Safe Schodlss a fiveyear prgectimplemented by DevTech
Systemdnc.(DevTechyand funded by the U.S. Agency for International Development
(USAID). The objective &afe Schools to create safe environngefar both girls and boys
that promote gender equitable relationships and reducerstdtedl genddrased violence
(SRGBV) by working in partnership with children, youth, parents, teachersasdhools
communitieS ReducingsRGBVis critical duéo its negative effect on school participation,

attendance and achievemand the health and wb#ing of children

Safe Schodiactivities are intended to devglogvention andesponse systems for SRGBV.
Spedically, the program intends to:

A Increas advocacy at the national level to prevent SRGBV.

A Improve systemic preventiand response mechanisms at the institutional level
(Ministry of Education)

A Increase SRGBYV preventiand response at the community level.

A Improve sekefficacyat the individudevel.

As part of théSafe SchooRrogram in Malawi, DevTech subcontracted the Centre for

Educational Research and Training (CERT) to undertake research activities to generate baseline
information to guide the program activities, which would thereisd@wareness, involvement

and accountability at national, institutional, community and individual levels. In the first phase,
CERTO6s participatory |l earning and action (PL
then guided the development ofrmstents for the second phase of research, a baseline survey
targeting pupils and teachers from each of the 40 selected primaryT$ehmssarch

activities contributed to thaf8 Schoolstrategic objective of developing and implementing
preventiorard response systems for SRGBYV in the selected schoalsopnavided critical

5 Please note that the tergendbasedolenamdgender violanitde used interchangeably.

6 Response includes supporting the victim; ensuring the safety of the young person experiencing the abuse; and
holding the perpetrator accountable through criminal prosecutions, public ioguipgessation programs, civil

actions, communityased settlements or customary legal systems. Response systemspeoeraauiéing

mechanisms that enable victims and/or their advocates to report crimes or violations oBaddaatfersnduct,

for exampleand referral systems in whithdents are directed to the services they need, such as emotional support
and counseling, medical treatment and services, and legal aid for victims and theRefgjpaities. systems

encompass reporting procedyifeealth care, psychosocial assistance, security and safety and legal justice (formal
and traditional).
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information to achieve the d@af theprogramatthe national level. This report presents the
findings from the first phase of research, the PLA study.

OVERVIEW OF THE SAFESCHOOLSPROGRAM IN MALAWI

The Safe Schools ProgranMialawi is a response to widespread SRGBV that has been well
documented in Malawian schools (Burton, 2@@h, Fiscian, Kadzamira, Lemani and
Machakanja@2003. This ecentresearclsonducted in Malawnd elsewhere shows that schools

are not necessarily safe for children, especially for girls. Inside primary and secondary schools,
childrerii particularly girfs are victims of abuse often perpetrated by male pupils and teachers.
Outside the school and kit the larger community, girls also fall prélyeio peers anolder

men @sugar daddiés Girls are also subjected to abusive behavior in the Gemeer
violencemegati vely affects gir | gPinherod20@5dhe hadtm al at |
consequences are devastating, including unwanted pregnancy, expiddat®®and other

sexually transmitted infections (STIs), and psychoilbgiealth(Global AIDS Alliance, 2004

Yet, little or no effort has been made to systematicallgrdd®RGBYV, a major obstacle to

learning and a barrier to girls attaiaiggiality education

Nonethelesgesponding to gendeased violence cannot be limited to girls. Boys are victims as

well as perpetrators of violeriBarton, 2005)it is necessy to addredsarmful expressions of
masculinity and gender inequality at all levels in order togedde®ased violenand

promote gendezquitable relationships. Tackling SRGBYV requires a holistic approach where
stakeholders at all levels worletbgr to create safe learning environments based on dignity and
mut ual respect for their o wexesapadicipatefullftosd r i g
improve educational outcomes and reduce negative health ottberpesvasiveness of

gendewiolence in schools indicates that existing regulatory and legal frameworks have not been

effective.

The Safe Schools Program has identified six interventiwonkeytthematic areas (prevention

and reponsg

1. Create an advocaogtwork to improve aw@ness of SRGBYV at the national level.
2. Strengthen teaclsdcodes of conduct andhereportingof violationswithin the
Ministry of Education (MOE).

3. Strengthen response services for SRGBYV victims
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4. Strengthen curricula and teaching methods related to $R&Bution and
response.

5. Raise awareness, involvement and accountability of the community with an emphasis
on action planning.

6. Provide opportunities and support to children to build healthy retgi®through
schoolbased life skills activities anddk#isafter schootlubs.

RESEARCH OBJECTIVES
As stipulated in the scope of wlwkthe PLA activityCERT would
A Assist in the development of selection criteria for schools in the Safe Schools Program.
A Develop research design and protocols incluatifsy tlata collection and an analysis
plan for the PLA activities in the schools.
A Develop training modules and conduct training for PLA facilitators.

Provide support and spoteck facilitators during fieldwork.

\ >\

A Guide the development of a baseline sumaySafe Schools interventisechools to

collect information for ongoing monitoring and program evaluation.

STRUCTURE OF THE REP ORT

Thisreport is organized intxghapters. The first chapter, the introductory section, presents an
overview othe S& Schools Program ihalawi and the objectives of the PLA research
component. The second chapter describes the research methodology. Chapter 3 provides a
detailed analysis of how different groups (pupils, teachers and parents) understand and identify
thedifferenttypes of SRGBYV. Hlsoexplores whether certain types of SRGBV are more

prevalent at specific times of the year. Chapter 4 presents a comprehensive review of the
different perspectives (by girls, boys, parents and teachers) of safe antasisabmsed on

reports from focus group discussions (BGhd the PLA activities.dlsoprovides a detailed
description of safe and unsafe places that boys and girls identified by mapping their schools.
Chapter 5 provi des onxosthegdusesand cortsequepcespf SRGRBV, p e r
as well as pgpectives of teachers, paramid other key informants about factors contributing

to SRGBV Lastly Chapter 6 offers an insight into the response systems within the schools
which are primarily perting processeaddresses their effectivenasd identifietheir

shortfalls.
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CHAPTER TWO : METHODOLOGY
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THE RESEARCH APPROACH

The PLA component forms the foundation for community action planning. The information
collectedvasused byhe community througéocial mobilization activities includmegnmunity
action plans to address SRGBV.

CERT(2007used a PLA methodology in working with communities to identify and understand
the nature (physical, sexual or psychological), causescéndfedie GBV that girls and boys
experience in schoolhis information was then usedivelop a community action plan to

map out the reporting and response systems.

The PLA activities addressed the following key questions:
A Havepupilsexperienced orserved violence at their schools? If so, what kind?
A What are the contributing factors and the consequences?

A What was the response?

THE SCHOOLS IN THE S TUDY

Forty (out of 154) primary schools in 10 education zones in the Machinga District were selected
to participate ithe Safe Schools Progrem2005. All 40 schools were coeducational. The

selection was based upon criteria agreed upon3gfehBchooldalawi office and the CERT
researchers; it included comsrelidasalbcalon of ea
education authority [LEA]), location (rural, urban omyplean), and school population (see

Table 2.1). Of the 40 schoolspg@centvereLEAs and 7(ercentvereaffiliated witthreligious
groupg(Roman Catholic, Church of Cenkflca-Presbyterian, Anglican or Muslim

Association) closely reflecting the national distribution of schools. Seventy percent of the schools
were located in rural setsng2percentvere located in paurban settingi usuallya trading

centefi and8 percetwere located in an urban setting. The teaching force varied in
male/female&omposition, and as is typical in Malawi, the rural schools had fewer female
teachers, whil@any otthe urban schools had more female than male teache#othly

schools bd more female teachers than male tea¢tad;an almostqual number of male and

female teachers; the other 29 schools had more male than femaletehttess,schools

had no female teachers at all.
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CERT carried out PLA activities in all 40 stshim theSafe Schoolgégram (30 intervention
schools and 10 control schools). However, dilm@®RA activities, no distinction was made

between intervention and control schools.

Table 2.1 Characteristics of Primary Schools Selected for PLA Actasti

Affiliation No. of schools Rural Urban Peri-urban
Roman Catholic 16 10 1 5
LocalEducationAuthority 12 9 2 1
Church of Central Africa

Presbyterian 7 6 0 1
Muslim Association 3 2 0 1
Anglican 2 1 0 1
Total 40 28 3 9

FIELDWORK ADMINISTRA TION

CERT coordinated the PLA activities under the leadership of two reseksrherKadzamira

and Catherine Moleni. They were assisted by 43 facilitators, consisting of 32 university graduates
or Malawi School Certificate of Education (MSCE) school leaversewitius research

experience, thré&®dcialWelfareAssistants (SWsAfrom the Ministry of Gender and

Community Servicéand éght Child Protection @icers (CP®) from the Machinga District
Assembly. The original plan included experienced counsekosiahdorkers from the

Machinga District Social Welfare Office on the reseantthowever, there were only two

SWA s for the whole district. The original plan also considered providing professional counseling
services to cliten who were victims ofrgierviolence if such cases were encountered during

PLA activities. Howevdrecause of the research methodology, pupils met in groups and they
tended to talk in general terms about abuse rathexthaintheipersonal experiersce

A five-day training erkshop was organized for 47 facilitators (including 10 fieldworkers from
Machinga District) out of who#8 PLA facilitators were selected 4nerechosen as
alternate$The workshop exposed and sensitized the facilitators to the concepts of gender
awaeness and geneaased violence; it also introduced the PLA methodology and tools to be
used in the study. On the third tlagy participantsonducted a field test in four schools near

Zomba, after which the research instruments were further refined.

7Two SWAs were from Machinga District and one was from Zomba District.

8 More facilitators were trained in anticipation of attrition. During fisdddweais necessary to replace two

facilitators who were not performing as expected. In addition, one team was given an extra facilitator because of its
slow progress.
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Theresearch team was divided into 10 teams, each led by a supervisor, most of whom were
university graduates and/or had previous research experience. The fieldwork took place over 23
days during October and November 2005. Each of the 10 teams covereddtsjrosch

average, they spent two armlf daysit eactschool.

SELECTION OF SAMPLES

The coverage of the study was extensive (see Table 2.2 for distribution of participants by activity
and group). Altogether, 952 pupils participated in the PLA workSppscengirls). The
FGDsincluded more than 2,000 participants: 961 puppei@éengirls), 824 parents (56
percenfemale), and 239 teachersg@®enfemale). In addition, 370 key informants including
traditional leaders, initiation couns€élarembers of theéchoolManagemer@ommittee (SMC)
andParentTeacheAssociation (PTA), head teachers, goverritnemryEducationAdvisers
(PEAs)  religious leaders, members of the school disciplinary committees where these existed
and club patronswele interviewed from both the community and the school, one third of

whom were female. In all cases the samples for the PLA activities wandomnalthough

efforts were made to ensure representation from male and female participants as well as from

different ages and standard grades for the pupils.

In each school, 10 to 20 boys and girls were selected for the preliminary PLA activities, which
were conducted in a workshopeTupils were selected frotarflards 3 to 7; only those who

were older tharga 10 were included in the safpiearly 1,000 pupils participated in these

PLA workshops. A further neandom sample of pupils was selected to participate in the

FGDs, using the same criteria as the preliminary PLA activities; nearly 1,000 mijpsitedarti

In addition, more than 200 teachers participated in a focus group discussion. It was not possible
to have separate FGDs foale and female teachers because most schools had very few female
teachers and the overall number was too small to divided groups. Permission was

obtained from the Ministry of Education; students were told they could refuse to answer any or

all questions and at any p@rtuse themselves from the focus group discussion

9 An initiation counselor oversees the ceremony that boys and girls undergo atahputresty, just before

marriage. The initiation often consists of explicit instructions on the sexual aspect of marriage.

19 A Primary Education Advisor serves as a liaison between individual schools and the local District Office of the
Ministry of Eduation

11 A club patron is the adult who is responsible for overseeing clubs at schools.

12 Standard 8 pupils were not included because they had taken their national examinations and were no longer at
school when the fieldwork was conducted.
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Parents and guardians from the communitiesalss targeted. Permission to conduct
interviews in the community was obtaiineh the village headmemho also assisted the teams
by calling for a meeting at a-preanged day and time. More than 800 parents and guardians
participated in the focus gmdiscussions. In addition, key infornfamédigious leaders,
traditional leaders, initiation counselors, head teachers and members of the SMEreTA
also invited for semstructured interviews (SSIs). Head teachers helped to kdsntify

informantsfrom schogalvillage headenhelped to identifgeyinformants from the community.

Table 2.2 PLAParticipants by Activity

Target group PILA FQCUS group Semistructured interviews

workshop discussions

male female

Female pupils 519 472
Male pupils 433 489
Female parents 459
Male parents 365
Female teachers 78
Male teachers 161
Initiation counselors 29 33
Religious leaders 37 6
Club patrons 14 8
Disciplire committee members 23 22
Head teachers 38 2
Traditional leaders 40 0
SMC/PTA members 61 47
PEAs 7 3
Total 952 2,024 249 121
DATA COLLECTION

The PLA tools and techniques adopted for this study were based on a refined version used in
similar studies in Malawi and other courtfriédwee PLA techniques were usedollect data

on schoofelated genddrased violence: visual tools (mapping, abuse spider, cause and
consequence tree and seasonal calendar), focus group discussionstaradsechinterviews

with key informants at the school and in the community.

Visual PLA Tools

Four PLA toolghatwere visual, highly participatory and enablet$ poigixpress themselves
freelywere used during workshops organized for pupils. The workshop was conducted either in
a classroom or in a secluded area at the sahagl from interference from school officials or

13These includa study by Leach, Fiscian, Kadzamira, Lemani and MachakanfagP@@’)onducted in
Ghana, Malawi and Zimbabwe on abuse of girls in schools.
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other pupils. Between 10 and 20 pupils were selected to participate; girls and boys met in
separate workshops. Two female facilitators
facilitators facilitatetite b oy sd wor kshop. After the initia
workshop was explained and the pupils were guaranteed confidentiality. Icebreakers, such as
danceand songs, were used to make the pupils feel comfortable. Each group of boys and girls
was then broken into two smaller groups to ensure that all participants had an opportunity to
participate in the activities. Thus, in total, 160 PLA sessions were held with the pupils in the 40
schools. The pupils made drawings on the ground, usingrsticikier locally available

materials; on the floor, using chalk; or with flipchart paper and colored marker pens.

Mapping was the first PLA tool used during the workshop. The pupils were asked to draw a

map showing the major features of their schadh @siclassrooms, playgrounds, toilets) as well

as the roads and paths leading to their villages. After drawing the maps, the pupils were asked to
place blue dots on places wheeg fielt safe and red or oraxgés on places where they felt

unsafeas sbwn in Figur@.1. Then the pupils were asked to give their reasons for their choices

of safe and unsafe places. This approach allowbscitssion dBRGBYV to arise

spontaneously from the pupils.

Figure 2.1 Map from Namandanje School, Machinga DistricBlue dots signiges$ where
pupils felt saéel dots signify places where pupils felt unsafe

LR AA A N7 (|
I\\\ ‘W epa o
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Abuse SpiderIn the second activity, participants drew an abuse spider with each leg
representing the type of abuse that happens in and arounddhersbbmesee Figure.2.

Then each pupil in the group was given an equal amount of dots or seeds to rank the identified
abuses according to their perceived frequency and severity.

Figure 22 Abuse Spider from Namandanje School, Machinga District
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Cause and Consequence Tren the third activity he facilitators selected the most prevalent

and gendepased abuses identified usingathesespiderThen, hey asked the pupils to draw a
cause and consequence tree, with the roots of the tretnmtheacause of the abuse and the
branches representing the consequences of suclsabusigurg.3).

Figure 2.3 Cause and Consequence Tree, Namandanje School, Machinga District
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Seasonal CalendaiThe final activity during tiA workshop wathe drawing of a seasonal

calendar to depict the seasonal variations antheamiost serious types of violence that were
identified through the abuse spider. In the majority of the cases, the pupils chose to follow the
school calendar; they identifiedsds that are most prevalent in each of the three school terms
and gave reasons why certain abuses are more common in one term than in the (gber terms
Figure24).

Figure 24 Seasonal Calendar, Namandanje School, Machinga District

Transect Walk In some of the schools, the PLA workshag wllowed by a transect walk

wherefacilitators walked with pupils from school to their homes. This walk was encouraged in
cases where the school maps had identified the road to and from schooliasowmhsade
verifyand learn more abowhat the pupils encountered when traveling to and from school.

Focus Group Discussions

Three sets dbcus group discussidA@D) guidelines were prepared for pupils, parents or
guardians and teach@mseAppendix B)Bebre each FGD session, the facilitators introduced
themselves, explained the purpose for the visit and asked permission to take notes and use a
voice recorder. Participants were assured confidefraifyGD guidelines had three
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common areas. First, theyplorelt he parti ci pantsd perceptions
and whether they thought that their school fit this perspective. Secoaskekesly
participant sod uralatesl genddrasediviolange particular,ddiiators

asked participants to talk about the types of SRGBV in their school and in the homes, the

factors thatontributel to SRGBYV, and the impawit SRGBVon victims. Third, they expldre
participantsd per cystmsindtmesawvarénessapistirigegulatioass p on s e
on teacher conduct. Also, specific topics were included to accommodate group differences. For
example, teachers were asked to reflect on the current curriculum and its response to SRGBV,
while pupils were asked for their perceptiarigeoskills as a classroom subject and how they

thought it helped them to respond to SRGBV. Additional questions explored the issue of
corpor al puni shment . Parentsd guidelines inc

of the community in @ing with SRGBV issues.

SemiStructured Interviews

Semistructured interviewWSSlsvere conducted with key informants using two sets of
guidelines. The first set of SSI guidelines was prepared for PEAs, school managers (head
teachers and SMC membens) @ub patronshe purpose of the SS¥ss toexplore the

history and background of the schanad itdinks with the zone, district and other collaborators
atthe local leved;x pl ore i nformants® recognition and u
SRGBV theircommunity involvement witbsues relating to SRGEWd their perception$ o

the effectiveness oésponssystems. The second set of SSI guidelines targeted traditional
leaders (village heaen group village headenand traditional authoritiesdligious leaders

and initiation counselors. Both sets of guidadthd®ssesiociocultural issues and prevalent
attitudes toward schooling, including the comngusity p e r dnéopnatiormbout SRGBV

beingdisseminadat initiation ceremaes™

SUCCESSES, CHALLENGES AND LIMITATIONS

Overall the PLA fieldwork was successful. Schools and community members were receptive and
welcomed the team members warmly. In schools, teachers were cooperative and willing to assist
the researcleams while they cductedthe research activities. In communities, traditional

leaders assisted the team members with arrangements for FGD meetings and by identifying key

14|nitiation ceremonies are intended to train boys and girls in acceptable behaviors for adulthoosexcluding
Traditionally, initiation counselors advise boys and girls on acceptable codes of behavior as the initiates mark the
end of childhood and the beginning of adulthdbd.practice is common in most parts of Malawebme cases

the initiates are enaaged to have sex upon graduation as a way of putting into practice the knowledge they have
acquired (Janssen, 2015).
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informants within the community. PLA activities, especially mapping, proved to be a powerful

tool for identifying abuses that boys and girls experience within the school, home and when
traveling to and from school. The qualitative approach allowed participants to gipthn in
insight into how and why chil drompledinterplayght s a
of cultural and economic factors contributing to SRGBYV in a more exhaustive manner than

would have been obtained from a survey approach.

However, given thieighly sensitiveature of the research, several challenges were encountered
thatmayhave resulted in underreporting of abuse cases, especially abuses that happen within
schools and are perpetrated by school officials. In most cases the research teams tried their best
to overcomehesechallenges. There was evidence, for examplgriateachdisparticularly

those who were perpetrators of SRGBVere very uncomfortable with the study. Supervisors

in several schools reported that teacherstionegupilsand asked theto reveal what was

being discussed the FGDs; someven went tehe extent of warning pupils not to reveal

anythingtdt he research team becaus eTotovereome these her s O
challenges, researchers ensured that activities with pupils took plae&Dbsfoith teachers.

This sequence redatthe level of interference from the few teachers who had something to
hide.Also, childrenvho had parents or guardians who were teachers at the school where the

PLA activities were taking place were not includedstuthgas they miglitave felt

unaomfortable to join in discussions tbatildinclude issues relating to teatiadraviolnot

just teachepupil relationships, but classrobetiaviomandverbal abuse)n additionother

children in the group mighot have felfree to talk openly

The research methodology, whiskd group interviews, was another challenge. It became

apparent during teacher interviews that some teachers were very apprehensive to discuss the
violence happening within their schools when the teachers who were respemspart of

the group discussions. In one school, the research team noted that teachers felt uneasy discussing
corpor al puni shment because of the presence

administering corporal punishment.

While thePLA approach proved to be a powerful tool for identifying abuses experienced by
boys and girls in the home and school, the techniques adopted were not entirely successful in
getting participants to open aipoutissues concerning initiation ceremoniegstobserved in

some cases that participants, especially initiation counselors, froze up when this issue was
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discussedhey were reluctant to reveal vwhatlances provided during initiation ceremonies
even though pupils, parents and teachers inufntmnsistentliinked SRGBV to initiation

ceremonies.
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CHAPTER THREE : IDENTIFYING
SCHOOL -RELATED GENDER-BASED
VIOLENCE
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INTRODUCTION

The initial perceptions of pupils, teachers and parents on what constitutdsageddeolence
(GBV)were discussed during th&Ds. Key informants were also asked about their
understanding of gendeaised violence. Participatory learning and action activities with male
and female pupils focused on identifying the various types oflgps®tiiolence andbuses

that took place at their schools. Key informant interviews and FGDs supplemented these
activities angrovidedperspectives on possible perpetrators from head teachers, SMC members

and initiation counselors, as well as pupils, teachers and parents.

DEFINI TION AND UNDERSTANDING OF GENDER -BASED VIOLENCE

During FGDs, pupils, teachers and parents were asked what they understood hyetheeterm

based violeBoene respondents offered their own conceptualization of the term, but many

simply offered»amples of what they thougloinstitutel gendetbased violence. Responses

suggest that the concepts of gender and geasied violence are not fully understood by most

of the respondents, although discouwleashe on ge
influenced the understanding of some respondétss pondent s under st and
generally encompassed both physical and sexual violence, and, to a lesser extent, verbal abuse,
but also extended to include issues of early marriagésfdagtits, child labor and domesti

chores, particularly whenthdd use | ed to | imiting girlsdé acc:¢
SMC and PTA members and village heads reflected similar perspectives as those of parents.
Head teachers generhliyla geater understanding of the concept of gevaterd violence

than other respondents, including other teachers, which might be explained by the influence of

an earlier, initi@dafe Schootwientation of head teachergbgjectstaff. Several initiation

counselors also offered their views on GBV, although several could not offer a definition of

GBYV; some were resistant to discuss possible factors contributing to GBV.

15 Several of the schools and communities participating in this study had been exposed to sensitization and training
activities of vapus norgovernmental organizations (NGOs) and development agenciesdbalimgevith issues
such agraditionalgenderoles HIV/AIDS and human rights
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Box 3.1 Definition of SchocRelated GenderBased Violencé®

Schootrelated genderbasedviolenceresults in sexual, physical or psychological
to girls and boys. It includes any form of violenedusé¢hat is based on gendered
stereotypes or that targets students on the basis of thétriseludes, but is not
limited to: rape,nwanted sexual touching, unwanted sexual comments, corporal
punishment, bullying and verbal harassideegual power relations between adults
and children and males and females contribute to gender violence. Violence ca
place in the school, on teehool grounds, going to and from school or in school
dormitories and may be perpetrated by teachers, students or community memb
girls and boys can be victims as well as perpetrators. Such violence can affect t
being of students, puttingetin at greater risk of educational failure through absen
dropping out and lack of motivation for academic achievement. It also impacts
mental and physical health, resulting in physical injury, pregnancy, sexually tran
infections (includg HIV/AIDS) or emotional/psychologicatiikealth.

Pupils: In general, pupiittempted to define gendssed violence in relation to perceived
abuses against childrerany of their responses described situations at school. This response
reflects te wording of the translated term of geitdesed violence that was used in discussions
with the pupils, which emphasized violence between boys and girls. Ralsporesgmve

been influenced by the context of the study, in that the FGDs took plavesatibol. Girls

seemed more able to articulate their views, with some groups giving several examples of their
perceptions of gendbased violence. Sikthe 34groups of boys were clearly unsure of the

meaning of gendéased violence and were unablefer any response.

Based on the most common responses from pupils (see Table 3.1), the concepbasgénder
violence is not clearly understood. Rather, most pupils described it simply in terms of general ill
treatment, physical or verbal abuse,iasgyveral cases, the denial of rights, irrespective of

whether the child is a girl or boy. In addition, a few groups specified éxannghess forcing

children to get married early and giving them heavy workloads arit ttadrescording to

threegrops of gi rl s, ' i mit childrends participat
abuses were not further described or clearly

things that are done to children. 6

16 This definition of schoaklated genddrased violence is based on the Safe Schools Prograpiuzinc
framework and includes a synthesis of internationally recognized UN and UN Specialized Agency (such as WHO)
definitions from the fields of education, health and child protection
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Table 3.1 Pupi |l s 6Babed Yiolemdg96l pupils49perEengBls)n d e r

Pupil s6 Pers

Boys Girls Total
Genderbased violence i sé n=34 n=38 n=r72

PLA PLA PLA

Groups Groups  Groups
Teachers inflicting harsh, hazardous or inappropuaighment
particularly corporal puhiment (beatings). 5 10 15
Any ill treatment or violence against children, a boy or a girl: bea 6 8 14
bullying, shouting at them.
Violation of, or failure to r 6 3 9
Teachers pressuring girls into a sexual relatioofédpby using 1 6 7
punishment
Not sure. 6 2 8
Teachers favoring girls with liglganishment 4 1 5
Forcing a girl or a boy into marriage. 1 4 5
Boys beating girls when they refuse to have sex with them. 1 3 4
Parents denying children the righeducation by forcing them to « 0 3 3
household chores, particularly during school.
Abuses/problems that pupils face at school. 2 0 2
Giving pupils work they candt 2 0 2
Violence between boys and girls at school campus. 0 2 2
Boys and girls doing similar work/chores. 1 1 2
Persecuting the wrong person. 0 2 2
Beating women. 0 2 2
When a young girl is proposed to or raped by older men 1 0 1
The practice of forcing people to do things unwillingly because tt 1 0 1
eithermale or female.
When boys are given work to do while girls are just sitting. 1 0 1
Inappropriate touching of girls by teachers and boys. 0 1 1
Being chased by older youth (school dropouts) when traveling 0 1 1

from school.

Both girls anddys highlightedunishmengiven out by teachers as a common example of
gendetbased violence, with corpgrahishmen{beatings and whipping) most frequently cited

by girls. While these groups did not indicate that girls (or boys) were the pattioslaf vic
suchpunishment it i s worth noting that a few group
punishment to force girls into a sexual relationship or as a consequence of refusing their
advances. At Chinduzi School, one group of girls describedigesdieviolence as

Being given corporal punishment or being chased out of class by a teacher for refusing to fa

with him.
At only 12 of the 40 schools visited did boys and girls define GBV in terms of people receiving

differental treatment ts@d on their seBoth boys and girls at these schools noted that people

coudf ace abuse or be forced to do things unwil
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At Mpombe School, for example, one group of girls perceived-gaselgriolence as a

situation where

One sex iIs being favored while the other

just because you are male or female.

A few groups of boys related this concept of differential treatment to their own school
experiencep,b ser vi ng that some teachers appear to
punishmenthan boyspunishmenthatis often less physically demanding. One group of girls
concurred, noting that, at their school, bagretold to dig rubbish pits while lgimoped

their classrooms. Interestingly, while several groups noted that giving girls and boys different
chores as punishment was gebdsed violence, girls at one school argued that expecting girls
and boys to be abledo the same sort of physicarkvwithout considering their age or sex

was itself gendéxased violence.

In addition to the example of teachers pressuring female pupils into sexual relationships, pupils
gave further examples that clearly indicate an understanding that GBV sebaiasvimlence,
such as rape, inappropriate touching of girls by boys and teachers (such as on the breasts or

buttocks), and sexually motivated beatings of girls by boys.

Parents Few parents attempted to define gebdsed violence, but, instead, effea range of
examples to illustrate their understanding of the concept (see Table 3.2). The examples given

varied greatly, but many of theomcernegupilsand schoetelated issues.

More parents than pupils mentioned examples that highlight geederdssmon in Malawi,

such as the unequal distribution of workloads and chores among girls and boys, an issue that is
often raised in relation to girlsd access to
Several groups of women spoke of vea@egainst women, with examples predominantly from
domestic violence, such as men beating their wives, failing to give them money or food, or even
evicting them from the family home. During key informant interviews, several SMC members

also offered such freatment of women as examples of GBV.

The Safe Schools ProgfamevTechSystems, Inc. 2007 21



Tabl e 3.2 Par ent s éasbdcMiolenteBR4i parenti6pertentéeale)d e r

Parents6é per
Fathers  Mothers Total

Genderbased violence isé n=39 n=38 n=77
FGD FGD FGD
lll-treatment or physitabuse of children, both boys and girls, 3 7 10
such as beating them without good reason.
Teachers inflicting harsh punishment, inappropriate to the ag 1 8 9
the child or the offense, including corporal punishment.
Forcing someone/childtodosnet hi ng she or 6 0 6
do.
lll-treatment of wives and violence against women. 1 5 6
Violation of someoneds righ 3 1 4
affected.
Unequal distribution of work loads between boys and girls, w 4 0 4
household chores to girls only.
Parents preventing children (boys and girls) from going to sc 2 2 4
often due to too many household chores.
Rape. 2 1 3
Forcing girls into early marriage while too young/still at schoc 1 2 3
Pupils bullyingazh other. 3 0 3
Child labor. 1 1 2
Lack of support for childre 1 1 2
Boys proposing to and harassing girls. 2 0 2
Teachers pressuring girls into sexual relationships. 2 0 2
Verbal abuse of girls and boys. 0 2 2
Teachers impregnating scloirdd. 2 0 2
Torturing someone, either male or female. 2 0 2
Sexual relationships between boys and girls. 1 1 2
Teaching children bad behavior. 1 1 2
Victimizing vulnerable groups, people who are unable to defe 0 2 2

themselves.

Assigningwork byéok i ng at oneds sex.
Boys beating girls.

Violence done to pupils at school depending on their sex.
Men not assisting wives with household chores.

=)
olo|o|r
PRk e

Despite some responses clearly showing an understanding of what constitutesgender

violence, four of the five most common responses parents gave, like the pupils, emphasized
general ill treatmdntphysical abuspunishmenbr denial of righfs without any specific

mention of gender. Parent s veeeriteopumshmenardoncer n
i nappropriateness accor di nsgxAlsasevetalgroupdhof | dds a
mal e parents spoke of oforcing someone to do
specifically in relation to children. In faatpondents often appeared to stress that their

examples related to boys and girls equally. At Mpiranjala School, male parents defined gender

based violence:as

Prevention of children, both boys and girls, from going to school becawselalfdhousehold chor

labor.
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Ot her parents spoke of oOtorturing someone, W
gi rfTeué, some responses indicate a misinterp
to mearregardledfsvhether one is male or falm, rather thalpecausee is male or female. The
remaining responses given do, however, illustrate situations ebgsedeiolence, mostly

sexual in nature, such as rape, forcing girls in sexual relationships or marriage, and teachers

impregnatingchoolgirls.

School Management Committee MembersSimilarly, during key informant interviews with

SMC members, many respondents spoke of geamiat violence simply in terms of general

abuses and violations of basic rigisisch as corporal punishment pér@ted by both parents

and teachers, denial of food to children, verbal abuse, forced marriages (for both boys and girls)
and child labdr without describing differential treatmeigirls and boy#lthough, in the

case of child labor, a few respondeéit$ighlight gender norms related to unequal division of

labor, with girls and women expected to do more household chores. However, only one or two
SMC members could clearly articulate GBV, de
becausetheyr e ei t her mal e or f everecleagcasesofdexalr e mai ni
violence: rape, male teachers threatening and propositioniagdybts/snsulting and

embarrassing girls in class with sexual comments and inappropriate touching. Several
respondents noted that GBV was only physical in nature, dismissing verbal and emotional abuse

as violence.

Teachers When teachers were asked to discuss their undegsaingitndebased violence, a
greater proportion were willing to offer a definitimmpared to parents, although some specific

examples were also given, often relating to children or the school context (see Table 3.3).

Teachers in more than half of BF®Ds clearly understood the concept of gender, relating it to
differential treatmemtf men and women or boys and ginshe context of gendéxased

violence, the two most common respomnsgsrelated to violence against a particular gbe or

biased treatment of one saer the otherAs with pupilssome teachers felt that assigni

different chores ggunishmento boys and girls was gentased violence, because it reflected
ounfairdé treatment, whil e apunssimentdchildiéennor i ty b

regardless of their sex was itself gevaierd violence. Thaentradiction reflects confusion

17Interestingly, some groups appeared to emphasize that beategichiidra s a f or m of vi ol ence
good reason, 6 rather than a straightforward violation
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over approaches to gender in some school s, w
ensure that teachers promote gender equality in school activities, many teachers now give similar
chores angunishmento both boysand girls, where previously some tasks would have been
considered inappropriate for one sex or the other or too physically demanding for girls.

Table33Teacher s6 Def i-BasdadViolans239 feaclizel83pdreenfemalg

Teacher s

Genderbased violer e i s é h=38 EGD
Violence, abuses lsarmfulpractices that happen between boys and girls or men ¢ ,
women, because of being a particular sex.

Showing bias and favoritism to one sex, thus denying equal opportunities to botl 7
Teachers giving harglinishmento pupils, beyond their age. 4
Male teachers proposing to girls; te@phgil relationships. 3
Violating child rights (child labor, lack of food). 3
Early marriages. 3
Violating onedks rights based on 2
Assigning abres/punishmento boys and girls becaudeheirsex 2
Sending girls to sell things at the market during school time. 2
Parents asking their children to do hard work beyond their age. 2
Any form of violence or abuse against children, at home of. schoo 2
Bullying in school. 1
Giving equapunishmento both boys and girls. 1
Inferiority complex among girls. 1
Parents forcing girls/boys to have relationships at school. 1
Verbal insults to pupils. 1
Discriminating against disabled children. 1
Pugls (boys and girls) having relationships. 1

Like other respondents, several teachers understoodtmpsskviolence simply in terms of

general abuses against children, such as harsipsoisiwhentegardless of age, verbal insults,

or heavy worklats or chores that might keep children out of school. Two groups of teachers
noted that girls specifically were asked to go on errands to markets during school time. Teachers
also said that teachers propositioning schoolgirls was an example-bhgeddelence.

The majority of head teachers interviewed showed a clear understanding of the concept of

gendetbased violence. One head teacher described it as

Being treated wrongly, injured or oppressed because of your sex, whether you are male or fi
Other head teachers spoke of unequal treatment of boys and girls, citing examples from
classroom situations (such as insults directed at girls andgpuarisherengiven to boys), and

the different roles given to boys andfgideth at school and at hoiméased on societal

gender norms, specifically the unequal sharing of chores so that the greater burden falls on girls.
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All head teachers agreed that GBV could be psychdlagivational and verlialas well as

physicalThe majority of head teachers gave pbesnof GBV related to physical or sexual

violence, most commonly boys beating girls and male teachers propositioning and having sexual
relationships with schoolgirls. However, a few head teachers still do not appear to have a clear
grasp of what constig gendebased violence: some cited examples of corporal punishment

and child | abor without any gender di mension
abuse that occurs between people regardl ess
unaceptable, such responses indicate that while head fieackets a lesser extent,

teacher understand GBV, more work is required to ensure that teaching staff recognize what

is genderelated so that appropriate responses can be taken.

Initiation Counselors. Interviews with initiation counselors revealed that most had little or no

understandingf what does and what does not constitute géxaded violence; several

initiation counselors could not offer any examples of GBV. As with parents and SMG,membe
manyinitiation counselors simply described general abuses regardless of gender: corporal
punishment by parents and teachers, denying children food, shouting at children, and giving
them too much work for their age (such as working in tobacco @elgs)ne counselor made
reference to gender norms related to workloads, and, while several were concerned that children
were being encouraged to marry early, this was seen as an issue for both boys and girls. The main
examples of GBV they gave were ragd@oed sex, teachers propositioning girls,

inappropriate touching of girls, and boys beating girls. Several initiation counselors agreed that
violence could also be psychological, although this was oftetolueeral abus@énly one

initiation counslor noted that insulting people because they are male or female is a form of

GBYV. A fewinitiationcounselors appeared not to be aware that pupils might be in danger of

violence while traveling to or from schools.

PREVALENCE OF SCHOOL -RELATED GENDER -BASED VIOLENCE

Types of Abuse in Target Schools

During PLA activities with boys and girls, 0
types of abuse they saw at their schools and to rank the abuses according to their perceived
prevalence. Facilitas did not, at this stage, prescribe which types of abuses did or did not
constitute GBV, but allowed pupils to mention all those abuses that they had experienced or
observed at or on their waystthool. As such, some abuses appear to be examplesabf gene

forms of abuse or bullying, but more detailed analyisesppévalencef the abusendicate

The Safe Schools ProgfamevTechSystems, Inc. 2007 2t



that some abuses afanore concern for orgex than the otheFurther analysis of the

perpetrators and the victimlsoadds insight into whether abusesindeed gendeased

Figures3.1 and3.2and Tables34 and35 present the findings from the abuse spider ranking
exercisearried out with girls and boysspectivelyl he tables show the number of tirfzesd

the percentaga particular type of abe was citeahdthe number of groups that ranked that
particular abuse according to its importance at their school (that is, by ranking the abuse number
1 through 91 being the most important and 9 the least impprtant

Figure 3.1.Abuse Cited by GirlsBPLA Groups (Data analyzed mumber of groups1=800

Attempted rape by teachers

B Abuse cited by girls' PLA groups

Being forced to have sex

Boys peeping at gir | te parts

Teachers send girls on personal errands In Percem
Girls do more chores at school than boys
Sent home by teacher

Forced absenteeism by parents

Rape

Stealing

Girls proposed to by boys

Children forced into early marriages

49

Girls proposed to by male teachers

Boys touching gir/l
Bullying or threatened by fellow pupils
Verbal insults 69

V4

Corporal punishment

0 20 40 60 80 100

Figure3.1 andTable34 show that corporal punishment is the abuse most frequently cited by

girls (74ercenn f t he girl sdé PLA gr oempisngcorp@d t hose gi
punishmenttwothirds ranked it among the top three abits@asalsothetype ofabuse most

frequently ranked number oAéthough also concerned about corporal punishneyg vicere
moreconcerned about punishment that preseheéh risk, such as cleaning out feces left by

community members classrooms during the nigiierbal abuse (naroelling, mockery and
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insults, often of a sexual nature) by both fellow pupils and teachers also appears as a common
type of ahise that pupifface at school. Indeed, in 8tedy verbal abuse weisedby 69

perceno f gi r | s @ndB those ggoups,umprs than half ggBcent ranked it amug

the top three types of abugllying (being beaten and physically threatened by fell@y pupil

was ciéd by 6%percenb f t h e galtmolugh @latigety éew graups gave bullying the

highest ranking. Durintge FGDs, pupils observed that boys often beat girls when thesdreject
boysd | ove proposal s ( aiptAdompwitrsbullyimg, manyigroupa t e
of girls gave specific examples of fellow pupils, often older, snatching food and stealing money,
pens, books and such. Stealing was reported by more ttigirdoi@€percent of gi r 1 s 0
groups, although its setyeappears less than the other most commonly cited forms of general

bullying and abuse at school; only two groups ranked it number one.
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Table 34 Type of Abuse andlts Importance Ranking Cited by Girls in PLA Groups

(n=80)
Freqguency of ranking by importance IS §
Type of abuse (number of groups) 2 E
1 2 3 4 5 6 7 8 9 n %
Corporal punishment 15 11 13 9 6 4 1 0 0 59 74
Verbal insults and mocking by teache 12 10 7 10 8 5 2 1 0 55 69
and fellow pupils
Being bullied, beatamd physically 7 10 14 10 5 4 2 0 0 52 65
thredenedby fellow pupils
Boys touching gir 11 7 8 5 3 7 1 1 0 43 54
andbody parts
Girls beingproposed to by male 10 8 2 7 5 4 1 2 0 39 49
teachers
Childrenbeingforced into early 8 8 8 4 7 3 0 0 0O 38 48
marriage
Being popositonedby boys 8 1 12 9 4 0 0 0 0 34 43
Other pupils tealing food, pens, books 2 8 5 5 4 3 2 0 0 29 36
andmoney
Being @nied food at home 4 1 3 7 1 1 0 0 0 17 21
Excessiv@ousehold chores 2 1 2 4 5 1 0 2 0 17 21
Rape 3 4 3 2 2 0 0 0 0 14 18
Forced absenteeism from school by 4 2 1 3 2 1 0 0 0 13 16
parents
Being ent home from school by 1 1 1 5 3 0 1 0 0 12 15
teachers
Girls doing more work/chores at scho 1 3 3 4 1 0 0 0 0 12 15
than boys
Teachers sending gitb do personal 0 2 2 2 1 2 0 0 0 9 11
errands and chores for them
Parents beating girls 0 1 2 1 2 1 0 0 0 7 9
Boys peeping at g O 1 0 3 1 1 0 0 0 6 8
Boys/mencoercinggirls to have sex 1 1 2 0 2 0 0 0 0 6 8
with them
Teachersot attending classes 2 1 1 0 1 1 0 0 0 6 8
Girlsbeingchased away from homes f 0 2 1 0 1 1 0 0 0 5 6
misbehavior
Girlsbeingforced into prostitution by 0 0 2 0 2 0 0 0 0 4 5
parents
Propositions from community membe 0 1 0 2 0 1 0 0 0 4 5
Attempted rape by teachers 2 0 0 0 1 0 0 0 0 3 4
Severalypes of abuse that are clearly gdvasadvere frequently citddy gi r | s

Inappropriate, sexual touching of girls by boys, was cited by more tftpbeden) of the

PLA gt

gi r | s and gamketiigipeghan examples of physical violence from fellow pupils, suggesting

that inappropriate touching is a common feature of school life for many girls.

Al most hal f of apertentgated dcesuiended ohteaghers prapasigo( 4 9

girlsandattempting to pressure them into sexual relationships. Although, where cited, relatively
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fewer groups ranked teachmgpositioning girlsigher than boysropositioning girjsnore

than half (5percentrankedeachers propositioning gidmong the top thrégpes of abuse in

terms of importangevhile 6ercenn f t he girl sd groups that <cit
ranked it among the top thitgpes of abusdhis ranking perhaps suggests that both types of

abuse are common in maoliaols and that propositioning by boys might take place more

frequently or be of great concern tgirls. More seriously, 14 groups ditettlentf rape {8
percentandég i r | s d g r ocaepced inbhavngsek (8rercennusually (accordjrio

FGDs) by boys; an8groups listed attempted rape by teachertyps of abuse in their school.

Many of t kreupsgitedrother choBHlatked abuses that appear tbnked to

genderincluding girls being given more chores at sttaoboys and girls being sent on

personal errands by teachers. These abuses are likely to cause girls to feel inferior or unfairly
treated thus to experience psychological dbasel, when teachers send schoolgirls on

personal errands, thefgenputthemat risk of genddrased violence vig traveling to or from

school. Gils are also vulnerable to advances from male teachers if the errands or chores take

t hem t o t e #isinterestingto mothoweversthat he number of boysd
per@nj that cited personal errands or chores requested by teashsirsilar to the number of

gi r |l s o pgreentsuggssting that this type of abuse is common for both boys and girls

(see Tab&34and 3.5

Another frequently citeca&mple of gaederbased violencthough not directly related to

educationis when parents or guardians force girls to marry at an early age and, by extension, to

|l eave school . Al most pem&dnffcitedfbrcedrharriage asrakyge®f P L A
abuse tatheir school; eight groups gave it the highest ranking. The practice of parents requiring
pupilsto be absent from school (such as to assist with household dutilbsagricultural

practicesn the fields) was also cited by 13€r6entofthegis 6 gr oups as a type
although it is not clear whether this absenteeism relates specificallyr &b gr®.shows that

34 (43percent of the boysd PLA groups cigamgflashousenh

negative effects on their soling and perceived this as a form of abuse.

Similar to the girls, the boysdéd PLA groups r
teachers as one of the most common forms of abuse in schools, citeerbgrglf t he boys

groups, of which oniiird (33percent said the abuse was perpetrated by teachers. tharing

18 Ganyuefers to shorterm laboo d a y | reladtiamshipsrth@t are common in Malawi for a raregriotiltural
tasks including piework, weeding and creating ridges in the soil for crops to be planted.
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FGDs, boys at several schools noted that teachers oftexdmgpil§i both boys and giris

whofaiedt o answer a question correctl yschool cl ass
and get married. 6 Verbal abuse among fellow
for not having girlfriends, according to boy

Figure3.2andTable35 show that corpolgunishmentvas cited b@5percenbf theb oy s 6

PLA grogpsas a common abusesichools. Corporal punishment was most frequently ranked

by both boyds and -gneabuse.dVhig pocanpbs da et lye rh s@b &
that cited corporal punishment ranked it the nuoeiabuse, 3rcenofboy® gr oups t he
cited it gave it the highest ranking, which suggests that corporal punishment nmgtitebe of

concern to boys. Duririge FGDs, several boys noted that class monitors whip fellow pupils. In
addition to corporal punishmebbpercenbftheb oy s 6 groups descri bed e
hazardoupunishmenas a prevalent abuse at their schools and rakedattanceelatively

high. According tthe FGDs, such punishment incls@xcessive physical labor (such as

digging pit latrinesemovingeecesfrom classrooms and mopping out toilets, which is viewed

with particular concerndfeaninghe toiletsof the opposite sex.

Figure 3.2.AbuseCited by BoysiPLA Groups (Data analyzed by number of grougs80)

Teachers sending pupils on personal err. ® Abuse cited by boys' PLA groups

Boys touching girl
Girls being rape In P¢rcent
Teachers propositioning gi

Boys and girls propositioning each of|

Stealing 30

Being sent home by teach 35

Being bullied or threatened by fellow pu

Excessive and hazardous punish b5

Corporal punishmen|

Verbal insults 81

0 20 40 60 80 100

Forty-ninepercentited bullying and physical violence between pupils, compareetoedb
of the girlsd groups, perhaps reflecting gir
in relation to sexually motivated beatings. A similar nufnbeboo yperéent ( 20 d gi r | s o

percent groups citéstealing food and other items as abuse, although beadgthenibuse
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much lowethan girlssuggesting that boys perceive stealing as less important than girls. Other

frequently cited schemlaed abuses include favoritism and being sent home from school

during class time by teachers. Thefiatédrich, according to FGDs is often when school

requested monetary contributions have not beehn paisl cited by more than ethird (35
PLA @nmlydaiootof,80 gradups bfgirls (@&rcenk listed being

percentofalllo y s 0

sent home as a type of abuse, suggesting that perhaps sutbareioene common among

boys. Focus group discussions indicate that boys often view teachers adrfaystioly tpat

ol male] teachers are in | ovepunishméntd he gi
Table 35 Type of Abuseand Its | mportance Ranking Cited by BoysiPLA Groups (n=80)
Frequency of ranking by importance — §

Type of abuse (number of groups) E E
1 2 3 4 5 6 7 8 9 n %

Verbal abuse, insults and mockery frc 13 10 13 14 8 1 6 0 0 65 81

pupils and teachers

Corporal punishment. 19 10 5 4 7 6 0 0 1 52 65

Excessivpunishmenand those . 11 9 10 > 2 1 0 0 44 55

hazardous t.o pupi

sljg?lﬂsng teasing and fighting among 4 12 3 8 4 5 1 > 0 39 49

Academics beirdjsturbed due to

household chores, farming ayaohyu 8 5 ! 2 5 5 0 1 34 43

Cruelty by parents 2 1 3 7 6 3 5 3 1 31 39

Sent back home from school by teasl 4 8 6 5 3 2 0 0 28 35

Favoritism among teachers 1 1 9 8 2 3 1 0 0 25 31

Stealing and snatching of food, pens,

pencils and books by fellow pupils 1 3 2 5 4 3 4 1 1 2430

Boys propositioning girls/

girls propositioning boys 0 3 3 6 4 2 2 2 0 22 =

Parents forcing pupiis get married 1 5 1 3 3 3 2 2 0 20 25

Teaches propositioning girls 4 6 2 2 1 2 0 0 0 17 21

Girls being raped 3 2 2 2 3 1 0 1 14 18

Boys touching girls on the breasts anc

buttocks; wusing nm O 1 1 4 2 1 2 2 0 13 16

underwear

Teachers not attending classes 1 4 5 0 0 1 0 0 0 11 14

Dropping out of school due to poverty 2 0 2 2 1 0 0 0 1 8 10

Teachers denying pupils their rights 1 0 2 2 1 0 0 1 0 7 9

Teachers sending pupils on personal 0 1 > 1 1 1 0 1 0 7 9

errands

Being sent home due to nonpayment

monetary contributions requested for 0 0 2 1 3 0 0 0 0 6 8

school for development

Child labor(chores, work at market) 3 0 1 0 1 1 0 0 0 6 8

Teachers teari.ng 0 0 0 1 2 0 1 0 0 4 5

Bullying and teasing by school dropot 0 0 1 0 1 0 2 0 0 4 5

Experiencing geping at girls and boys 0 0 5 0 0 0 0 0 0 5 3

toilets
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Fecific examples of sexual violence were cited far less frequently by boys than by girls, except

for rape; 1®ercenf boys$i the same percentage asfyilisted rape and gave that abuse
similar ranking. AlIl of the boysd examples o
girls, except for two groups of Dboyosyswho cit
visit the toilets. Not surprisingly, boys propositioning girls and grabbing or touching girls in a
sexual manner were cited far less frequently by boys than by girls; propositioning girls was cited
by 28percenpf the boys, compared to g&rcenbf girls; sexual grabbing and touching was

cited by just 1percenpf boys compared to prcenof girls. Boys alsoaté e ac her s &
propositioning of girls less frequently, (onlge2tenbf boys compared to $@rcenof girls).

The reason®r these tdferencesre not clear, although it could be that boys know less about

these incidentthat it is of less immediate concern to flegrthat girlsareoverreporting.

The boysd PLA groups cited other thgupes of ab
teacher behavior and school administration, such as teacher absenteeism, teachers tearing up
pupil s®& exercise books, and teachers sending
particularly boys who come to school with bicycles. Boys al$meitzelated abuses,

including cruelty and ill treatment by parents, and young girls being forced to get married.

Perpetrators of 8hool-Related GendeiBased Violence

As an extension to the information gathered from PLA activities on the types jofesiensen
schools, FGDs with pupils, teachers and parents discussed examplestHgpzhdetende
and the perpetratdgrsat school or while traveling to or from school. During interviews, key
informants were also askeddentifythe main perpetratoos gendeibased violence. Focusing
on the perpetrators helped respondents to think more criticallyredubfierent types of
SRGBYV anavill hopefullyassist in isolating entry points for interventiotfseiatherwise

complex arena of abuse.

The focugroup discussions revealed that, according to the perceptions of respondents, the
main perpetrators of gendersed violence at scha@reboys and teachers, with certain

groups of community members responsible for abuses that occur while pugdsotiae!

from school. Girls were generally viewadctims rather thaas perpetratod gendeibased
violence, with teachers and parents observing that girls simply get involved in fights among
themselves. However, a few groups of girls noted thatghislsbmetimaavolve fights

o0due to jealousy over boys. 6 Girls beating b

The Safe Schools ProgfamevTechSystems, Inc. 2007 3z



boys generally acknowledged that girls tend to be more involved in stealing from younger pupils,
verbal abuse (insulting and mogkioth girls and boys), and gossiping (including hurtful stories
about pupilsd friendshi gtadedhatrgids teagdoysaohda ct i vi t
returned from initiation ceremoni edeparisven go
when theyverein thetoilet or trying to touch them; none of tlids acknowleddehis. A few

groups of both boys and girls also noted that girlsrdoccasion, proposition boys and

attempédto force them into a sexual relationship. Howdwese examples did not emerge

during the ranking exercise described earlier, suggesting that such situations are rare. No groups
cited any form of sexual violence between boys, although a few groups of boys observed that
fellow boys moadthem if they @l not have a girlfriend, while otherentionedhat boys who

had not been through initiation ceremonies were teased by those who had.

All groupsndicatedhat boys frequently threageland physically abusgirls, often, as noted
earlier, iftheyref@lb oy s o0l ove proposal s. o Al'l groups
by boys as a form of gendb@sed violenc&yrther suggestirthat these proposals are

unwanted attemspto intimidate and force girls into sexual relationships.

Teachersaber ved t hat boy s;thswas afirmeg m thdFGPs with oys. br e a
Other types of sexual violeficeucha s t ouching girl sd genitalia
they sbodto answer questioirsclas® or when in the toilét wereonlycited by boys and girls,
suggesting that perhaps such acti@nsless obvious to teacherdemcherslidn dperceive

them as serious abuses. Sexual activities between boys and girls were not generally viewed as
abuseper salthough boys were blamedarpetrators of rape gmegnancy among

schoolgirls

Boysd FGDs acknowl e deddegks andhchairs frono girls, fowihgtgielsto s n a t
sit on the floor; teachers and girls noted that boysthaighnd moakdgirls when they fail

to ansver questions correctly in class. Boys werthalperpetrators of abuses saslstealing

pens, money and books from gi rhérsandgirlslalsb ear i ng
noted thabftengirls mopedand cleaadclassrooms, either as &lgate practice by the

teacher or because bogfisedo dothe task.

19 Classrooms often do nlwave a sufficient number of desks and pupils must sit on the floor.
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In addition to inflicting corporal punishment on pupils and allowing class monitors to whip

fellow pupils, teachengerefrequently cited as perpetrators of verbal and sexualCalnursg.

FGDs, girls explained how teachers mdakd insukdpupils in class, often using abusive

language and making sexual comments, particularly when addressing girls. A few head teachers
agreed that teachrboth male and femdlansuledpupils, buthade no specific mention of

sexual comments directed at girls. Male teaotexsted as perpetrators of sexual molestation
(grabbing girlsdé breasts or touching girls i
groups (pupils, teachers aadents) blamed male teachers for propositioning girls at school,

both teachers and parents noted that teawieeggivolved in sexual relationships with their

female pupils. Similarly, the majority of key informants acknowledged th@ptgaitkexual
relationships existed, although a few initiation counselors and even one or two SMC members
argued that if the gghve her conserthen it did not constitute GBV.

Nonetheless)ldhead teachers and most SMC members interviewddhstateachépupi

relationships were SRGBV, qualifying this by sayingvilagagainst professional ethics, that

teachers should beewedas parents/guardians of pupils, thatitvidlatt e gi r 1 sd r i ght
their access to education, and that the teachesabuang their position of power by lying to

the girls, whenter into a relationship withem out of fear or in exchange for gifts or false

promises. Some groups of girls noted that male teachers would deliberately fail girls if they
refused to have sex wittetn This abuse of powerss just one strategy used by teachers to

force girls into a sexual relationship. Girls in particular noted with concern that tedchers sen
girls on personal err andswhichmadethedumerat#ioo r es at
teachersd advances (see Box s8menediscrimmatdee nt s al
against particular boys if the teacher perceived a boyterésted in the sargegl. One SMC

member explained,

Boys are beat¢malefeachersause the boys can fiajpbsegirl that the teacher
also wants.

This scenari o might be the reason for many b

harshepunishmento boys. No group mentioned boys being sexually abused by male teachers;

only one FGD cited the example of a female teacher propositioning a boy.
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Box 3.2 Case Study: A Girl Impregnated by a Teacher at Malundani School

A 16yearold girl dropped out of school because a teacher made her pregnant. Bof
parents teach at thanse school asatteacher. According to the girl, before she beca
pregnant the teacher had impregnated another girl from the same school. He had
other girlfriends at the school. In her words,

OHe gave me KandtpldreGo fihdinSat hdroe.afdle®khocking off. We
had sex, he used a condom and told me that | would not get pregnant. He even p
to marry me. This happened several times. We were in a relationship for a month
days. Other girlfriends used to threaten ataftthey would see me again with the tea
they would beat me up. | did not realize that | was pregnant until my mother told m
When | told the teacher, he asked me not to reveal to anyone that he was the one
responsible. He said if | revealedouild be arrested. My parents tried to find out from
the man responsible for my pregnancy but | could not reveal because | was afraid
arrested.

My father was very angry with me and disowned me. My mother comforted me an
menottoworras such things do happen. | wa
Zomba. | delivered my baby in August this year (2005). The baby is now two mont

| did not get any support from the school or community. Even his father never cam
hshhi l d. My plans are to continue wit/H

In all of the FGDs, participants stated thasthschoolelated abuses pergeéd by parents
l'imit girlsd and boysd access to education.
could also perpetrate acts of GBV, particularly by forcing pupils, especially girls, into early
marriages. Interestingly, and in contrast to gthaps, several initiation counselors specified
women as the main perpetramfSRGBY for sendingjrls out to have sex in exchange for
money to sell produce at markets rather than go to stbowhead teachers also noted that
older men in communiselso pressutgirls into sexual relationships in exchange for gifts or
money.

Several groups of boys, girls and parents also noted that parehthifdreeto do household
chores orfarming activitiesather than attensthool oithatthey forcd children to stop school
permanently to earn money for the family. It is not clear from the discussions whether they

perceivd such scenarios as disproportionately affdutysyor girls

During FGDscommunity membefsom the surroundingillagesvere ao cited as
perpetrators of abuses against pupils, usuallyvelygreretraveling to or from school. These
abuses included insulting and raalkng of girls, propositioning girls, attacking girls, and rape.

Community members involved in such activitege said to be mainly older youth and school
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dropoutswhomg around the school rout es, as wel |
groups also indicatéhat theywereconcerneéboutverbal abuse from school dropouts and

older boys. A few groups dargnts also noted that sexual abuse and rape oiogigkate in

the home by stepfathers or other adult males. In addition to male perpetrators, several groups of
girls noted t hat edgidsamnditadthendnames, suElsas ptasiis.o i ns ul t

CONCLUSION

The responses from tlagidysuggest that the concepts of gender and geasks violence are

not fully understood, although discourse on
influenced the understanding of sgaeeits and teachersurther, hese findings show that

more needs to be done to increase-basdadakehol de
violenceFor head teachersiem an initial, brief orientatitmthe Safe Schools Bram

increased tlreunderstading of gendébased violence, SRGBV, and gender dynamics and their

impact at school
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CHAPTER FOUR : PERCEPTIONS OF
GENDER-BASED VIOLENCE THAT
MAKE SCHOOL UNSAFE
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INTRODUCTION

Perceptions of safe and unsafe scheais identified through school majawn by boys and

girls selected from standarég and through FGDs with parents, teachers, boys, arfIgirls.

some cases a transect walk from the school into the community was done to verify what was
highlighted in the map'sThe school maps wereadm separately by groups of girls and boys

and were, in most cases, the first PLA activity carried out in each school. The pupils were asked
to put blue